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Intent: 

Every child has the right to an education. Article 28 

Every child has the right to be respected. Article 12 

Every child has the right to relax, play and take part in a wide range of cultural and artistic 

activities. Article 31 

Every child must be free to express their thoughts and opinions. Article 13 

 

At Alexandra Infant School we firmly believe that English is at the heart of all learning. By equipping 

children with the ability to listen, speak, read and write confidently, they will be able to access all 

areas of learning and will have the solid foundations to grow as confident independent learners. 

Speaking, listening, reading and writing are embedded across all areas of the curriculum. At 

Alexandra Infant School teaching takes place through a creative, broad and balanced 

curriculum. This ensures that children are exposed to, through theme-based learning, a rich variety 

of language, both in the spoken and written form. 

Children enter Alexandra Infant School with varying levels of linguistic and fluency skills. Through 

comprehensive planning each child is provided with a personalised platform to develop their 

speaking, listening, reading and writing throughout their infant years. 

 

Aims: 

 Children to speak clearly and audibly, and to take account of their listeners. 

 Children to develop a love of reading and books. 

 Children to become confident, independent readers through an appropriate focus on 

word-, sentence- and text-level knowledge. 

 Children to foster the enjoyment of writing, be it narrative, non-fiction or poetry. 

 Children to improve the planning, drafting and editing of their own written work. 

 Children to become independent and resilient learners. 

 

 Objectives: 

 To provide a rich topic based English curriculum starting from where the children are.  

 To provide a stimulating environment in which all the skills of English can thrive.  

 To follow the guidelines of the New Curriculum of 2014, Early Years Foundation Stage, and 

Letters and Sounds. 

 To motivate children by drawing on their experiences and perceptions.  
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Implementation: 

Speaking and Listening 

From the moment children enter Reception it is essential that speaking and listening skills are 

developed steadily so that children are able to express themselves confidently, clearly and fluently 

using a wide range of vocabulary. Talk is valuable in the development of a range of skills and an 

essential starting point for reading and writing. It is also necessary in developing social skills. Along 

with speaking skills it is also important that children are aware of the times when it is necessary not 

to talk but to listen instead. This is an acquired skill which is a crucial part of a child’s development 

in speaking and listening. At Alexandra Infant School we employ a number of different 

approaches to facilitate this, including:  

 talk partners 

 hot seating 

 role play 

 class discussion 

 class assemblies 

 drama productions 

 show and tell 

 PSHE circle time 

 pupil voice 

 School Council and Rights Respecting groups 

Speaking and listening opportunities are provided daily in English sessions and across the 

curriculum. 
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Reading 

 

At Alexandra Infant School, early literacy in EYFS is learnt through developing work on speaking 

and listening, early reading and phonics, and in line with the Communication and Language and 

Reading and Writing strands of the Development Matters document. In KS1 children develop their 

skills by following the National Curriculum objectives for Reading and Writing.  

 

EYFS 

All children are individually listened to in their reading at least once a week by an adult in school. 

The pupils are encouraged to acquire a love of books and to develop a respect for them. We aim 

to use books to stimulate the child’s imagination. Pupils are introduced to the conventions of 

books, left to right, regarding the illustrations as integral to the story, turning the pages singly etc. 

They are also able to independently choose books to share at home. There is no limit to how many 

times a week they change their books. The books are in boxes and are grouped in reading levels 

according to their reading fluency, decoding skills and comprehension. At Alexandra Infant School 

we provide a variety of styles and levels of reading books to meet all needs. Parents and other 

family members are actively encouraged to be involved in their child’s reading development. 

Each child is issued with a pink home reading book. This is for parents to record their comments 

about their child’s reading at home. The pink books are a great way of informing the teachers of 

any concerns or observations parents have about their child’s reading. These comments can then 

be used to inform the teachers planning for that particular child.  Phonics is used to teach 

decoding of words throughout school according to the Letters and Sounds document and by 

using Read, Write, Inc resources to support. 

 

Guided reading 

Guided reading occurs regularly across the school in KS1 and for children in Reception when they 

are ready. The Guided Reading group is led by the teacher, HLTA or TA. We have a wide selection 

of guided reading texts and where possible these relate to the topic. During a Guided Reading 

session, a child will be listened to whilst reading in order to assess their fluency, expression, 

decoding skills, strategies used when coming across unfamiliar words and taking note of 

punctuation. They will then be given the opportunity to discuss the text that they have read. They 

will discuss the main events, the characters, the actions and behaviours of characters and will 

learn how to read between the lines (inference). Children will also begin to make links with other 

books they have read and their own life experiences. Guided Reading groups are ability based. 

This is to ensure children are progressing according to their needs. The skills that the children learn 

through these sessions are transferred to the wider curriculum where children are encouraged to 

read a variety of fiction and non-fiction text to find facts and information and understand the task 

set in all their subjects.  
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Shared reading 

Children are regularly able to enjoy a wide range of high-quality books during shared reading in 

whole class or small group situations. During this time teachers model reading skills as appropriate 

to the ability of their children, such as modelling decoding skills, expressive reading or use of 

punctuation. Children are encouraged to respond to texts with opinions, ideas and questions. 

Teachers develop children’s comprehension skills through use of differentiated questions. 

 

Individual reading 

Children are regularly individually assessed on their reading to ensure that they are reading books 

from a book band within which they are appropriately challenged. PM Benchmarks are used to 

assess when a child is ready to choose books from the next book band. These assessments include 

checking the child’s decoding skills as well as their comprehension skills and ability to talk about 

and summarise the text. Volunteers are also used within school to allow children extra opportunities 

to reading individually. Individual home reading is valued and encouraged. Children take a 

reading book home every day and can change the book when it has been completed. Parents 

are supported through lists of question stems that can be used to develop children’s 

comprehension skills from straight forward retrieval questions to more in-depth inference questions. 

 

 

Progression of reading levels 

 

 

 

 

 

 

 

According to Ofsted 2004, ‘Texts pupils read should match children’s proficiency, so they are 

reading at 90% accuracy.’ We understand the importance of children enjoying the reading 

process and how this can be impeded if the children are faced with texts which are inaccessible. 

Therefore, staff ensure that the texts that the children are reading are sufficiently accessible, so 

that at least 90% of the words are decodable. In addition, it is important to check that the children 

are understanding the text and not simply decoding without meaning. 

Accuracy rate 95-100%. The reader is reading a text which is EASY. A high level of success will be 

experienced. Texts that children can easily read independently without adult support.      

Accuracy rate 90-94%. The reader is reading a text which is INSTRUCTIONAL. At this level, children 

will be reading with a suitable degree of challenge and may require some adult support to 

Band Colour NC 

1 Pink  

2 Red  

3 Yellow Rec AT 

4 Blue Rec AT 

5 Green Rec EXCEEDING 

6 Orange Year 1 AT 

7 Turquoise Year 1 AT 

8 Purple Year 1 MASTERY 

9 Gold Year 2 AT 

10 White Year 2 AT 

11 Lime Year 2 MASTERY 
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decode some words, although this should not impede comprehension.  Most children’s book band 

for home reading should be of this level. For guided reading a child will work on a text that is 

normally one book band up from which they may choose independently in class. This is to work on 

skills required to develop all areas of reading with support from an adult. 

Accuracy rate 50-89%. The reader is reading a text which is Difficult. The rate of reading will be 

slow and will impede the ability for comprehension.  

 

Reading for pleasure 

We believe that access to a range of interesting and relevant books is integral in the development 

of the child’s interest in, and appreciation of, reading. Positive attitudes to reading are fostered 

through carefully designed teaching activities and classroom provision. The need for pupils to 

enjoy reading and actively choose to read for different purposes informs this provision. Reading 

celebrations such as World Book day and links with the local library are used to emphasise the 

importance of reading and encourage pupils to read at home with their parents. A ‘Class Reader’ 

is also used to encourage children’s enjoyment of literature. This is read aloud to the whole class 

regularly. 

 

Class libraries 

All classrooms have a designated reading corner. Reading corners are effectively designed in order 

to create an inviting and comfortable space for children to themselves read quietly or share a book 

with a friend. Each classroom’s book corner has age-appropriate books with a range of genres and 

styles including: fiction, non-fiction, picture books, annuals and poetry as well as books created by 

the children themselves. The book corners are constantly added to, to ensure they include the latest 

popular authors and new reading material. 

 

Planning 

Teachers are responsible for planning all aspects of the English curriculum, teachers across the year 

groups plan together to ensure consistency across the classes. All English lessons are to challenge 

children in their learning and offer support for those who require it, with plans meeting the needs of 

all pupils in the class. English lesson activities and Guided Reading sessions must support the 

children in meeting the LO and SC, with differentiation taking place in the form of resources, 

different activities, challenges, extensions or adult support.  

 

How we support children within our ASD Provision   

We aim to provide opportunities for our learners to experience a rich variety of texts and 

language, poetry, fiction and non-fiction. Texts are accessible and adapted for in a range of ways 

for learners through the use of touch screens, iPads, audible narration, Makaton signs, sensory 

materials, photos and symbols. We have a culture of high expectation regardless of needs or 

ability. We will enable learners to develop shared attention, anticipation, responsiveness and 

initiation skills. Teachers plan and teach immersive shared topics, that carry across all subjects to 

provide a rich cross curricular reading experience.  

 

Strategies for teaching decoding: 

 Manipulating phonemes  
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 Phonics ‘sound of the week’ 

 Increasing vocabulary  

 Use of the Letters and Sounds document  

 Rhyming, whole word recognition 

 Phonological awareness   

 SLD/complex needs/PMLD/ASD - Visual and auditory Tracking – body 

awareness/sitting/holding a book/posture/fine and gross motor skills 

 Using explicit phonic games i.e. use of role play, ICT 

 Learning sight words (HFW, Common Exception Words)  

 

Strategies for teaching reading comprehension:  

 Colourful semantics  

 Practical resources and objects 

 Use of visuals – Communicate in Print / symbols  

 All pupils are exposed to books that will stretch and challenge in order to promote reading 

for pleasure.  

 1:1 individual reading 

 Teaching specific reading comprehension strategies, e.g. inference, prediction, 

sequencing, summarising, making connections to text, retrieval, visualisation and text 

structure analysis. 

 Reading is cross curricular- embedded across the whole curriculum.  

 Linking it to a wider context and choose area 

 Multi-sensory resources to suit all learners  

 Use of Makaton/sign language/communication in print to reinforce understanding 

 

 

 

 

 

 

 

 

 

 

 



9 
 

Writing 

At Alexandra Infant School, early writing in EYFS is learnt through developing work on speaking and 

listening, reading and phonics, and in line with the Communication and Language and Writing 

strands of the Development Matters document. In KS1 children develop their skills by following the 

National Curriculum objectives for Writing.  

 

A cross curricular approach 

At Alexandra Infant School we believe that the learning of writing skills should be embedded 

across the curriculum. We believe that children learn best in a creative, cross-curricular context. As 

staff we will therefore seek to make cross curricular links with the learning taking place in English 

with that in other areas, both at the planning stage as well as in response to formative assessment. 

We also aim to provide extra-curricular opportunities to enhance English skills, knowledge and 

understanding, such as drama workshops, visiting authors, special book day activities, and 

storytelling sessions. 

 

The key skills of planning, composing and evaluating, handwriting & presentation, and grammar, 

punctuation and vocabulary are therefore taught explicitly. Children receive daily phonics sessions 

in EYFS and Year One. In Year Two, children receive Phonics or Grammar, Punctuation and Spelling 

(GPS) sessions daily. Children in all year groups are also taught handwriting skills in discrete sessions.  

These skills are also embedded through cross-curricular writing tasks in other subjects. In all subjects 

editing skills are taught and encouraged. Children have green editing pens available to them so 

they can correct or improve their own work.  

 

EYFS 

In EYFS, writing is about how children build an understanding of the relationship between the 

spoken word and the written word, and how through making marks, drawing and personal writing, 

children ascribe meaning to text and attempt to write for various purposes. The appropriate 

developmental age in the Development Matters document informs planning for learning activities, 

and writing materials are always available for the children in their child-initiated learning and play. 

Children develop writing skills through games, role play and story-telling.  

 

KS1 

The development of writing skills at KS1 progresses by building on the basic skills learnt at EYFS 

through following the National Curriculum objectives. At the beginning of each genre, children are 

set a `cold task`, which is a task completed independently. The children then are taught the genre 

and all its components. At the end of the genre children then complete a `hot task`. This will assess 

the progress each child has made and identify gaps for future planning. Children are encouraged 

to develop a rich vocabulary by being introduced to ‘Mrs Wordsmith’, a resource full of ambitious 

vocabulary teaching children meanings and synonyms to use in their own writing. 
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The tables below show the progression of writing from EYFS to Year 2 

3 – 5 years (Early Years) 

Text Structure Sentence 

construction 

Word 

structure/Language 

Punctuation Terminology 

Whole class 

retelling of story  

Understanding of 

beginning/ middle 

/ end  

Retell simple 5-

part story: 

 Once upon a time 

First / Then / Next 

But  So 

Finally,…..happily 

ever after 

Non-fiction: 

Factual writing 

closely linked to a 

story 

 Simple factual 

sentences based 

around a theme  

Names Labels 

 Captions  Lists  

Diagrams 

 Message 

Introduce: Simple 

sentences 

Simple Connectives:  

and  who until but 

Say a sentence, 

write and read it 

back to check it 

makes sense. 

Compound 

sentences using 

connectives 

(coordinating 

conjunctions) 

and / but -‘ly’  

openers  

Luckily / 

Unfortunately, ‘Run’ 

- Repetition for 

rhythm:  

e.g. He walked and 

he walked  

Repetition in 

description 

 e.g. a lean cat, a 

mean cat 

Introduce:  

Determiners  

the / a my  your  an  

this  that  his her 

 their  

some  

all  

Prepositions:  

Up 

 Down 

 In 

 Into 

 Out 

 To 

 onto  

Adjectives 

 old, 

 little, big, small, quiet 

Adverbs  

e.g. luckily, 

unfortunately, 

fortunately 

Similes – using ‘like 

Introduce: 

 Finger 

spaces 

 Full stops  

Capital 

letters 

Introduce:  

Finger 

spaces  

Letter  

Word  

Sentence 

 Full stops 

 Capital 

letter Simile – 

‘like’ 
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5 – 6 years (Year 1) 

Text Structure Sentence 

construction 

Word structure/Language Punctuation Terminology 

Consolidate Reception 

list  

Introduce: Fiction:  

 

Understanding - 

beginning /middle /end 

to a story  

 

Understanding - 5 parts 

to a story: Opening 

Once upon a time… 

Build-up One day… 

Problem / Dilemma 

Suddenly,../ 

Unfortunately,… 

Resolution 

Fortunately,… Ending 

Finally,… 

Non-fiction: Heading 

Introduction Opening 

factual statement 

 Middle section(s) 

Simple factual 

sentences around a 

them 

 Bullet points for 

instructions Labelled 

diagrams Ending 

Concluding sentence 

: Types of sentences: 

 Statements 

 Questions  

Exclamations 

 Simple Connectives:  

and ,or, but so 

because 

 so that then that 

while  

when  where  

Also as openers:  

While… 

When…Where…  

-‘ly’ openers 

Fortunately,… 

Unfortunately, 

Sadly,… 

  

Compound 

sentences using 

connectives 

(coordinating 

conjunctions) 

and/or/ but/so  

Complex sentences: 

Use of ‘who’ (relative 

clause)  

 ‘Run’ - Repetition for 

rhythm and 

description 

Prepositions: 

 Inside outside towards across 

 under 

Determiners: the a my your an 

this that his her their some all 

lots of many more those these 

Adjectives to describe e.g. The 

old house… The huge 

elephant… 

Alliteration e.g. dangerous 

dragon slimy snake 

Similes using as….as… e.g. as 

tall as a house as red as a 

radish 

Precise, clear language to 

give information e.g. First, 

switch on the red button. Next, 

wait for the green light to 

flash... 

Regular plural noun suffixes –s 

or –es (e.g. dog, dogs; wish, 

wishes) 

Suffixes that can be added to 

verbs (e.g. helping, helped, 

helper) 

How the prefix un– changes 

the meaning of verbs and 

adjectives (negation, e.g. 

unkind, or undoing, e.g. untie 

the boat) 

Capital letter for 

names 

Capital letter for 

the personal 

pronoun I 

Full stops  

 

Question marks  

Exclamation 

marks  

Speech bubble  

Bullet points 

Punctuation  

Question mark  

Exclamation mark 

Speech bubble 

 Bullet points 

Singular/ plural 

Adjective 

 Verbs 

 Connective 

Alliteration  

Simile – ‘as’ 
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6 – 7 years (Year 2) 

Text Structure Sentence construction Word 

structure/Language 

Punctuation Terminology 

 

Consolidate Year 1 list  

Introduce: Fiction Plan 

opening around 

character(s), setting, 

time of day and type 

of weather 

Understanding 5 parts 

to a story with more 

complex vocabulary 

Opening e.g. In a land 

far away…. One cold 

but bright morning….. 

Build-up e.g. Later that 

day Problem / 

Dilemma e.g. To his 

amazement Resolution 

e.g. As soon as 

Ending e.g. Luckily, 

Fortunately, Ending 

should be a section 

rather than one final 

sentence  

Non-Fiction  

Introduction: Heading 

Hook to engage 

reader Factual 

statement / definition 

Opening question 

Middle section(s) 

Consolidate Year 1 list 

Introduce: Types of 

sentences: Statements 

Questions Exclamations 

Commands -‘ly’ starters 

e.g. Usually, Eventually, 

Finally, Carefully, Slowly, 

Vary openers to 

sentences Embellished 

simple sentences using:  

adjectives e.g. The boys 

peeped inside the dark 

cave. adverbs e.g. Tom 

ran quickly down the hill. 

Secure use of compound 

sentences (Coordination) 

using connectives: and/ 

or / but / so 

(coordinating 

conjunctions) Complex 

sentences 

(Subordination) using: 

Drop in a relative clause: 

who/which e.g. 

Sam, who was lost, sat 

down and cried.  

Additional subordinating 

conjunctions: 

what/while/when/where/ 

Consolidate Year 1 

list  

Introduce: 

Prepositions: behind 

above along before 

between after 

Alliteration e.g. 

wicked witch slimy 

slugs Similes 

using…like… e.g. … 

like sizzling sausages 

…hot like a fire Two 

adjectives to 

describe the noun 

e.g. The scary, old 

woman… Squirrels 

have long, bushy 

tails. Adverbs for 

description e.g. 

Snow fell gently and 

covered the 

cottage in the 

wood. Adverbs for 

information e.g. Lift 

the pot carefully 

onto 

the tray. The river 

quickly flooded the 

town. Generalisers 

for information, e.g. 

Consolidate Year 1 list  

Introduce: Demarcate 

sentences: Capital 

letters Full stops 

Question marks 

Exclamation marks 

Commas to separate 

items in a list Comma 

after –ly opener e.g. 

Fortunately,….Slow 

ly,….  

Speech bubbles 

/speech marks for 

direct speech Implicitly 

understand how to 

change from indirect 

speech to direct 

speech Consolidate: 

Punctuation Finger 

spaces Letter Word  

sentence Full stops 

Capital letter Question 

mark  Exclamation 

mark  

Speech bubble Bullet 

points Singular/ plural 

Adjective Verb 

Connective Alliteration 

Simile – ‘as’/ ‘like’  

Consolidate Year 

1 list  

 

Punctuation  

Question mark  

Exclamation mark 

Speech bubble 

 Bullet points 

Singular/ plural 

Adjective 

 Verbs 

 Connective 

Alliteration  

Simile – ‘as’ 

 

Introduce: 

Apostrophe 

(contractions and 

singular 

possession) 

Commas for 

description 

‘Speech marks’ 

Suffix Verb / 

adverb 

Statement 

question 

exclamation 

Command (Bossy 

verbs) Tense 
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Group related ideas / 

facts into sections  

Sub headings to 

introduce sentences 

/sections  

Use of lists – what is 

needed / lists of steps 

to be taken Bullet 

points for facts 

 Diagrams  

Ending  

Make final comment to 

reader Extra tips! / Did-

you-know? facts / True 

or false? The consistent 

use of present tense 

versus past tense 

throughout texts Use of 

the continuous form of 

verbs in the present 

and past tense to mark 

actions in progress 

(e.g. she is drumming, 

he was shouting) 

 

because/ then/so that/ 

if/to/until  

e.g. While the animals 

were munching 

breakfast, two visitors 

arrived  

Use long and short 

sentences: Long 

sentences to add 

description or 

information. Use short 

sentences for emphasis. 

Expanded noun phrases 

e.g. lots of people, plenty 

of food 

 List of 3 for description 

e.g. He wore old shoes, a 

dark cloak and a red 

hat. African elephants 

have long trunks, curly 

tusks and large ears. 

Most dogs…. Some 

cats…. Formation of 

nouns using suffixes 

such as –ness, –er 

Formation of 

adjectives using 

suffixes such as –ful, 

–less (A fuller list of 

suffixes can be 

found in the spelling 

appendix.) Use of 

the suffixes –er and 

–est to form 

comparisons of 

adjectives and 

adverbs 

Apostrophes to mark 

contracted forms in 

spelling e.g. don’t, 

can’t Apostrophes to 

mark singular 

possession e.g. the 

cat’s name 

(past, present, 

future) ie not in 

bold Adjective / 

noun Noun 

phrases 

Generalisers 

Subordinating 

conjunctions 
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Handwriting 

At Alexandra Infant School we pride ourselves in presenting good quality writing. This begins in 

Reception and is developed throughout KS1. When children enter Reception they are taught how 

to form their letters correctly using Read, Write Inc teaching resources. Children are exposed to 

letters and words both in the classroom and outdoor environment. They are given the opportunity 

to mark make. This then leads in to developing their fine motor skills in order to develop correct 

formation. As children become confident in their letter formation they are then introduced to 

cursive handwriting. This is then embedded throughout KS1. 

 

 

Grammar, Punctuation and Spelling (GPS) 

GPS is taught with accordance to The National Curriculum Appendix 1 (Spelling), and Appendix 2 

(Vocabulary, Grammar and Punctuation). Children are taught through discrete GPS sessions as 

well as embedded during English lessons. To ensure coverage a spelling planning document 

guides weekly planning. ‘Flip ups’ in children’s books allow easy access to common exception 

word banks and phonic sounds. Also, topic-based word banks are used to aid spelling. The school 

marking policy develops spelling progression with different approaches depending on the 

individual child’s needs and ability. 

 

 

Planning 

Teachers are responsible for planning all aspects of the English curriculum, teachers across the 

year groups plan together to ensure consistency across the classes. All English lessons are to 

challenge children in their learning and offer support for those who require it, with plans meeting 

the needs of all pupils in the class. Lesson activities must support the children in meeting the LO 

and SC, with differentiation taking place in the form of resources, different activities, challenges, 

extensions or adult support.  

 

 

Learning Environment 

Children are immersed in a language rich environment that promotes all English skills. In the 

Foundation Stage classes there are role-play areas linked to the current topic and a writing area 

that gives pupils the opportunity to use a range of tools to write independently. Every classroom 

has an ‘English working wall` which is interactive and supports learning of the current English unit. 

The classroom and school-wide environment celebrates pupils’ writing through displays of work. 

Other examples of writing, such as signs, labels, instructions, explanations and key vocabulary 

linked to other curriculum areas alongside ‘Mrs Wordsmith’ ambitious vocabulary which is also 

displayed within all classrooms. 
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How we support children within our ASD Provision   

We aim to provide opportunities for our learners to experience a rich variety of texts and language 

and opportunities to listen to and interact with different books and genres. Children are taught to 

read through 1:1 sessions using books differentiated at the appropriate level for the individual 

need. Practical resources, toys, games and role play are used to engage children and help to 

develop understanding and reading skills. 
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Phonics 

 

Phonics is taught throughout school according to the guidance provided in the Letters and 

Sounds document and Read, Write, Inc resources to support. Children are taught the terms 

phoneme, grapheme, diagraph and trigraph and these terms are used throughout school. 

Teachers use the recommended sequence below in each phonics lesson:  

  

 

 

 

 

 

At Alexandra Infant School we teach Phonics using the six phases of the ‘Letters and sounds’ 

framework. Teachers adapt their planning in order to meet the needs of the pupils in their group. 

In Reception, pupils are introduced to phases two, three and four of the letters and sounds 

framework (having already learned phases one and two at nursery). During this period pupils are 

taught to decode words and to use sound knowledge to read and write words and sentences. 

Teachers will focus on real and ‘alien’ words to help pupils blend and segment words; the pupils 

will also be taught to read and write these words. Pupils will finish phase four and move onto phase 

five in Year 1, in order to meet the requirements of the phonic screening check. Year 2 is used to 

consolidate pupils’ understandings of all sounds taught up to and including phase five, and to 

teach the spelling skills that make up phase six of the letters and sounds framework.  

  

 

 

 

 

 

 

 

REVIEW TEACH 

PRACTICE 

APPLY 
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Impact: 

Assessment and Monitoring Pupils’ Progress 

Children’s progress in reading and writing is monitored half termly to track whether the child has 

made slow, expected or accelerated progress. This is done through the use of summative and 

formative assessments. Where a child has made slow progress, a professional discussion will take 

place in order to establish the barriers to learning and an intervention will be implemented. This is 

then tracked and reviewed at the next progress meeting.  

An analysis will be also be made on the data provided to establish the gaps in progress within 

certain groupings of children. These include: EAL, SEND, DA. This will help identify groups of children 

that may need to be specifically targeted. 

 

EYFS 

In the Foundation Stage we keep a record of each child’s phonics skills, detailing which sounds 

and high frequency words are recognised by the child. Records for reading and, later in the year, 

guided reading, indicate how well children’s accuracy, fluency and understanding are 

developing. The teacher and TA keep records of child initiated and teacher led activities are 

recorded to indicate progress against early learning goals and Foundation Stage criteria.  

  

Key Stage 1  

In Key Stage 1 we keep a record of each child’s phonics skills, detailing which sounds and high 

frequency words are recognised by the child. Children’s reading skills, related to a child’s progress, 

are, in the main, recorded during the Guided Reading sessions. We also keep records to show 

progress with the coloured book banded reading books. This is supported by end of term reading 

assessments, the Phonics Screening test for Year 1 and SATs for Y2.  
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Subject Leader Responsibilities  

The subject Leader for English will be responsible for:  

 Monitoring the long-term planning to ensure coverage 

 Providing support to colleagues in terms of planning and differentiation 

 Keeping up to date with current developments in English 

 Providing a strategic lead and direction for this subject 

 Moderation of pupil outcomes 

 Providing the Head Teacher with an annual action plan in order to evaluate the strengths 

and areas for development in literacy in the school, and indicate areas for further improvement 

 

 

Monitoring and Review 

The Subject Leader is responsible for the monitoring and regular review of their subject area 

(reference Roles and Responsibilities document). This information is shared with the Senior 

Leadership Team and Governors. 

 

 

This policy was written by: Amy Bridgland  

Date agreed: May 2021 

 

This policy will be reviewed annually by the Subject Leader, the next review will be: May 2022 

 

 


